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Three-hour Professional Development Workshop Agenda

Introduction 

     This three-hour professional development workshop agenda is based on the California Arts Advocacy Toolkit for K-12 Arts Education (Arts Advocacy Toolkit) created through the California County Superintendents Educational Services Association Arts Initiative (CCSESA Arts Initiative). The Arts Advocacy Toolkit is a Web site intended for use by all arts education stakeholders that provides both model templates and real-world examples of powerful arts advocacy messages. The Web site also provides inspiring stories and practical examples of how schools and communities have invested in arts education for their students. The Arts Advocacy Toolkit along with supporting materials for professional development can be accessed through the “Toolbox” tab at the CCSESA Arts Initiative Web site: http://www.ccsesaarts.org.

Who?


     This professional development workshop presumes that the participants have a strong interest in improving the state of arts education for all students. The Arts Advocacy Toolkit will be valuable for all arts education stakeholders, both in the educational system and in the community, so this workshop is designed to be accessible to a diverse group of participants including students, participants, parents, administrators, board members, and arts organizations. Some knowledge of arts education and the Visual and Performing Arts Framework for California Public Schools Kindergarten Through Grade Twelve (VAPA Framework) would be helpful, but is not required. 

     Since the Arts Advocacy Toolkit is hosted on a Web site, some basic Web literacy is required. Participants should be comfortable with basic computer operations and with Web browsing. In particular, participants need to be able to play Web-based videos, download files, and navigate a series of links.  

     This professional development agenda could be easily adapted to other professional development or professional learning situations. The ideal workshop size would be 20-25 participants, but larger groups could be accommodated with a second presenter and adequate space.

What? 

      This sample agenda will provide suggested materials and resources for a three-hour training session, not including meals. The training is segmented so that it could be offered in three one-hour sessions or three one-and-a-half hour sessions. Major topics for this training include the following and are supported by video and PowerPoint resources.

· Conversation starters

· Introduction to the Arts Advocacy Toolkit
· Critic’s Circle--Public Service Announcements
· Gallery Walk--Why the Arts?
· Lights, Camera, Action…Public Service Messages, revisited
When? 

     Research indicates that professional development for educators works best when it is embedded in the school day at the school site with the opportunity for continued growth through a professional learning community. Since this workshop is designed for a wide range of participants, however, care should be given that it is offered at a time that everyone could attend. For community members this might be a Saturday workshop or a series of evening meetings. For administrators this might be part of a summer institute, during a retreat, or on an in-service day. Notes are given in the agenda about effective ways to segment the workshop to accommodate various needs.

     This training could also be adapted to an online environment and the “Opening the Arts Education Toolbox” video and manual posted at the www.ccsesssaarts.org Web site provides suggestions for synchronous (real time) or asynchronous (independent) training. Regardless of the delivery method, it is important to schedule a follow-up meeting for reflection after participants have had a chance to process the new information.

Where? 

     As noted above, the school site is an ideal training venue for participants so that they have easy access to their everyday resources, but it is important to offer the training at a site accessible to everyone in the stakeholder groups.  Given adequate transportation time, this training might also occur in other settings, perhaps at the site of an arts education partner such as the county office of education or a local arts organization. You will need a large well-lit room with adequate ventilation and temperature control. There should be enough table seating for all of your participants.  Ideally, participants would sit at small round tables in groups of 4-6 in order to facilitate collaboration and discussion. A computer, projector, and audio speakers along with a reliable high speed Internet connection are also required.

Before the Workshop

Presenters

     If a school or district will facilitate the workshop, you may wish to engage a veteran arts teachers, administrator, board member or parent who has been involved in multiple arts initiatives and who has a sense of the school and community context for arts education and knowledge of various perspectives among the stakeholders. If you are seeking presenters from outside your school or district, you can contact your County or Regional Arts Lead who will be able to help you identify qualified presenters in your area. A list of County and Regional Arts Leads is included at the end of this document.  You can also contact the director of your local California Arts Project (TCAP) site. Contact information for TCAP site directors can be found at http://csmpx.ucop.edu/tcap. You may also wish to contact the education staff at your local and regional arts organizations such as dance companies, orchestras, theatre companies, or art museums.

     In either case, presenters will need to be contacted well in advance of the workshop to allow for adequate planning time. Although much of the content in this training will be familiar to qualified presenters, the Arts Advocacy Toolkit itself may not be familiar territory so they should review the document in advance.  

     Following are helpful selection criteria for presenters developed by the John F. Kennedy Center for the Performing Arts and their Changing Education through the Arts program. These criteria are specific to arts education workshops but many qualifications are applicable in this context as well:

· Extensive knowledge of and experience with an art form.

· Extensive experience teaching young people; workshop leaders can offer advice to participants only if they

have had direct experience working with young people.

· Previous experience presenting workshops for participants.

· Respect for participants as professional colleagues; workshop leaders who value participants’ professionalism

are respected in turn by participants.

· Clear and precise approaches to planning; successful workshop leaders plan their workshops with

attention to good teaching practice.

· Willingness to openly evaluate their work; workshop leaders are open to the feedback involved in

cooperative planning and evaluation.

· Strong communication skills; successful workshop leaders have the ability to speak about their art form

to non-experts.

· Ability to respond to questions thoughtfully and directly.

· Warm and open presentational styles.

     Presenters should familiarize themselves with this agenda and with all of the support materials associated with the workshop. The agenda includes essential questions and rationales that will help presenters find ways that they can connect with and personalize the workshop agenda and support materials. Presenters should have a good working knowledge of the Arts Advocacy Toolkit and be able to navigate the Web site easily. Presenters should also read the introduction to this guide, Opening the Arts Toolbox: Resources for professional development.
Participants

This workshop presumes that the participants involved have some awareness of arts education in the school, but recognizes that each group of stakeholders will have their own particular lense(s). Some knowledge of the VAPA Framework would be helpful for participants. If the VAPA Framework is new knowledge for participants, you may want to “unpack” that document with participants at a prior workshop. Participants should also bring a notebook and pen or pencil for notetaking.

     While no other special preparation is required for participants, it is important to provide them with the agenda and expectations for the workshop in advance. Emphasize that this workshop will be fun, interactive, and informative.  Participants will come away with new ideas, new resources, and new tools that will directly benefit their arts education advocacy skills. You may wish to refer participants to the Arts Advocacy Toolkit Web site in advance so that they may familiarize themselves with the general layout and table of contents.  

     It will be helpful also to establish a set of agreed upon behaviors or “norms” for the professional development training.  These norms may already exist at the school or district, or may be developed at the beginning of the workshop. Here is a sample set of norms for arts education professional development workshops.

1.
Engage and be fully present.

2.
Silence cell phones and PDA’s. Use only in emergencies.

3.
Respect our time together by arriving and returning from lunch promptly

           and staying until the end of the workshop.

4.
Share ideas and be sure that all voices are heard.

5.
Assume best intentions.

6.
Listen attentively to the ideas of others and remember not to dominate the

           conversation.

7.
Refrain from sidebar conversations.

8.
Take care of your personal needs.

9.
You have the right to "pass."

10.
Cultivate professional relationships.

11.
Be aware of comfort levels. 

Materials and Equipment
Pre-workshop checklist

______ Chart paper and easel or dry erase board

______ Markers

______ One large pad of Post-It notes for each table

______ A computer with Internet connection for each participant*   

______ A copy of the selected printouts from the Web site called for in the 

             Agenda – one for each participant 
______ Computer projector w/speakers

______ Internet connection

______ Large well-lit room with adequate ventilation and temperature control

______ Table seating for all participants

*Participants can also share computers, though more than two participants per computer screen is not workable.

	Half-Day Agenda—three hours not including time for meals



	Time
	Activity
	Objective
	Notes/Rationale
	Materials

	9:00am
15 minutes
	 Soft Start

     Have the sentence stems listed below posted on chart paper at the front of the room. During the first ten minutes while participants are settling in, ask them to jot down responses to any of the stems that seem relevant to them. These responses will be used in the “conversation starter below.”

     During the last five minutes or so, do a quick check-in with participants. For example, ask each person to share a word or phrase that sums up his or her day so far.    
	     Participants will transition from their previous duties and focus on building new knowledge.
	     A welcoming environment with refreshments helps to set the stage. If there is no budget for food, consider asking participants to “potluck.”  
	1) Sentence stems posted on chart paper



	9:15am
15 minutes

Essential question:

What is my entry point to standards-based arts education in the schools?
	Conversation Starter

   The idea here is to get participants talking about their arts education experiences in a non-threatening way and to gracefully reveal the varying entry points in the room. The sentence stems are written to indicate the group members’ various entry points to arts education. Ask participants to share their response(s) at their table and then ask each table to share with the whole group. Chart the responses.
Sentence stems:
The visual and performing arts standards are important because __________.

Schools with strong arts programs offer __________.

The arts are important to students because __________.

The arts teach workplace skills such as __________.

Arts education in the school benefits the whole community because __________.

A strong arts education policy would help our school or district to __________.


	     This activity will start the conversation about standards-based arts education and gauge the level of arts education experience in the room.
	     If the participants in this session don’t know each other, you may want to add at least fifteen minutes of icebreaker and community building activities here.  Good online sources are:

http://wilderdom.com/games  http://www.icebreakers.ws
http://adulted.about.com/ 

  While participants are talking at their tables, monitor the conversations and try to gauge where the participants are in their arts education background.


	1) Chart pad 

2) Easel

3) Markers

	9:30am
15 minutes

Essential question:

How have the visual and performing arts impacted my own life?

	Back to Back

     Next, you may want to get the participants up and moving to stimulate energy and conversation. Here is a good activity, but you may have others that you prefer. The idea is to get participants talking about the impact of the arts in their own lives.

     Have participants move around the room to music either live (singing, clapping, etc.) or recorded. When the music stops, participants stand back to back with whoever is closest. After a 1-2 minute conversation, start the music again and have participants move and find a new partner when the music stops. Have partners quickly report out on interesting, funny or moving responses to each question.

     You can create your own conversation starters or choose two or three from these:

What’s the best live arts experience you’ve had recently?  

What painting or sculpture could you look at over and over again? Why?

What arts discipline (dance, music, theatre, visual arts) are you most comfortable with?  Least comfortable with?

What music was (or will be?) played at your wedding? Why?

What work of art (dance, music, theatre, visual arts) had a profound impact on your life?

Do you remember any dances that you did as a child? Square dance? The Hokey Pokey? The Chicken Polka? Can you still do them?

Is there a play or musical that you really enjoyed attending? What made it special?
	     This activity will create energy and enthusiasm for the day’s work.
	     The questions have moved from an educational context to a personal context. It is important to let participants discover that the arts are important in their own lives and in the lives of their colleagues. This activity will also create some energy and excitement in the room when participants begin talking about their personal arts experiences.

     Each response should be quick – about 15 seconds and no more than 30 seconds. Model a quick response and if needed appoint a timekeeper.
	1) Chart pad 

2) Easel

3) Markers


	9:45am
15 minutes

Essential Question:

What ideas are generated by a quick walkthrough of the Arts Advocacy Guide?
	Arts Advocacy Toolkit PowerPoint

     Show the PowerPoint to participants and lead the reflection activities described in the presentation. Ask participants to take notes in three columns:

I recognize…   

I wonder…  

I’m not sure about…
	     The PowerPoint and discussion will build background knowledge about the Arts Advocacy Toolkit
	     Allow time for five minutes of table discussion after the PowerPoint to give participants time to discuss the answers to their note-taking prompts 
	1) Arts Advocacy Toolkit PowerPoint 
2)  Arts Advocacy Toolkit PowerPoint printed as a handout

	10:00am
30 minutes

Essential Question:

What can I learn about advocacy by observing the work of others and how they share their message?


	Critic’s Circle

     In this fun role-playing activity, participants will be watching some of the Public Service Messages (PSM) posted on the Arts Advocacy Toolkit Web site. Before “screening” your nominees for “Best Arts Message,” give your “academy members” a set of judging criteria and ask them to take notes:

Does this message communicate the unique viewpoint of the speaker, e.g., board member, business leader, etc.?

Does the PSM make a compelling case for arts education?

What are the missing pieces of content?

What would you add to the video production?

Watch the following videos:

Dina Eastwood, PTA Pres. (and Clint’s wife)

Dr. Michael Roddy, Drama teacher
Dr. Nancy Kotowski, County Superintendent

Luis Valdez, Playwright

Amy Funt, Board Member

Safwat Malek, Businessman

Dennis Donohue, Mayor

     Working in groups at each table, ask participants to discuss each of the videos and make a nomination for “Best Arts Message.” Have each group present their nomination and support it using the judging criteria above.
	     This activity will build background information about the importance of arts education and start the conversation about what factors create a strong arts message.
	     Encourage participants to get into the fun of this role-playing activity. You can spice things up with academy award terminology and movie references!
	1) Computer         2) Projector

3) Audio speaker

4) Internet connection

	10:30am
45 minutes

Essential

Question:

What can I learn about the importance of arts education from multiple perspectives?
	Gallery Walk

Why the Arts?

     In this poster making activity, participants will work in four small groups. Each group will examine one of the documents posted at the Arts Advocacy Toolkit Web site:

Arts Fact Sheet for Stakeholders

Importance of the Arts in Education

Case for the Arts in Our Schools, p. 5 “Why the Arts”

Case for the Arts in Our Schools, p. 6 “Arts Learning in Action Fact Sheet”

     Ask each group to read and discuss their one page of information. Working together, have the group create an arts advocacy poster that communicates the key points of their one pager.

The groups can draw pictures, write slogans, create a cartoon—whatever will best communicate their message. 

     After each group is finished, ask them to put their poster on the wall. Lead a gallery walk where all of the participants observe each poster. Give participants Post-It notes and ask them to leave notes on each poster about things that they liked, questions they had, etc.
	     This activity will reveal the wealth of resources on the Web site and in the room.  
	     Let participants know that artistic quality is not important at this point. Just get their ideas, stick figures, etc., on the paper. Remind them that art is a process and that this is a rough sketch.
	1) Chart paper

2) Markers

3) Tape to attach chart paper to walls

4) Post-It notes

5) Copies of the four documents

	11:15am

30 minutes

Essential

Question:

How can I synthesize my understanding of a complex arts education issue into a 60-second advocacy message?
	Lights, Camera, Action…

     Again working in small groups, ask participants to create their own Public Service Message for arts education.  Provide copies of these two documents from the Web site:

Sample Public Service Announcement

Sample Speech

     Each group will create one 60-second PSM in which each person says at least one line. The groups can use the videos they saw earlier as models, or they can be more creative and use dialogue, characters, dramatic situations, etc.  

     Ask each group to perform their PSM and lead thunderous applause after each performance. Ask for positive feedback about each message.  

What was most effective?
How was the message compelling?
	       This activity will help build communication skills and create ownership of the arts advocacy message.
	     Encourage creativity by lowering the stakes: no one outside the room will ever see these PSM’s. It is the process that’s important, not the product. For any participants with extreme “stage fright,” suggest that they write a letter to the editor instead. There are sample letters and tips posted at the Web site.
	1) Copies of the Sample PSM and Sample Speech from the Web site.


	11:45am

15 minutes

Essential Questions:

What were the “a-ha’s”?

What information should be shared with the

facilitators?
	Closing Reflection

--Have each participant write a note to himself or herself, answering the questions on the final reflection form included in the PowerPoint.
--Have each participant write a note to the workshop facilitators, also answering the questions on the final reflection form  included in the PowerPoint.

	     Participants will begin to internalize the work, and facilitators will gain valuable feedback.
	     Adult learners need to know that their voice is being heard.
	1) Final reflection forms


Timing: As noted, the workshop could be divided into three one-hour sessions or two one-and-a-half hour sessions. Be sure to allow time for a warm up activity at the beginning of each session and a reflection activity at the end.

Session One (60 min.)
           

Session Two (60 min.)

Session Three (60 min.)
Conversation Starter



Back to Back



Gallery Walk

Arts Advocacy Toolkit PowerPoint

Lights, Camera, Action

Critic’s Circle

Session One (90 min.)



Session Two (90 min.)
Conversation Starter



Back to Back


Arts Advocacy Toolkit PowerPoint                     Gallery Walk


Critic’s Circle





Lights, Camera, Action

Suggested Follow-Up

1. Read and respond to the notes from participants to presenters.  

2. Ask participants to explore two of the documents on the Web site: “Self-assessment Process” and “Planning a School Arts Program.” Re-convene the group to discuss the implications of these two documents on their school or district.
3.  Ask participants to read the sample letters to the editor and letter-writing tips posted at the Web site. Follow up by writing and submitting letters to local newspapers, newsletters, etc.

4. Invite knowledgeable arts education leaders to visit the group and discuss the California Arts Education Strategic Task Force Report: Findings and Recommendations (2007) posted at the Web site.

5. If there is interest in developing a school-wide or district-wide arts program assessment plan, participants could begin the process with an organizing meeting to look more carefully at the sample planning guide on pp. 20-23. Resources to help with planning are available from the Regional and County Leads for the CCSESA Arts Initiative and from the California Alliance for Arts Education.

6.  Have participants go to the California State PTA Web site (www.capta.org) and download and respond to a copy of Be a Leader for Arts Education: A Guidebook to Expand Arts Learning in Public Schools. This guide offers concrete actions you can take to grow arts education in the public school system and was produced collaboratively by CCSESA and the California State PTA.

     This work created by Robert Bullwinkel, VAPA Coordinator for the Fresno County Office of Education with assistance from Patty Taylor, Senior Consultant for the CCSESA Arts Initiative. This work was funded by the Hewlett Foundation through a grant to the California County Superintendents Educational Services Association’s Arts Initiative. This work may be used free of charge for all educational, non-commercial purposes. Please give appropriate credit as listed above.

