
The Arts in the Elementary Classroom: A Visual and Performing Arts Content and Delivery Guide

Developed by the San Bernardino County Office of Education

Bonnie Tillotson, Project Coordinator
Patty Larrick, Author

Six-hour professional development workshop agenda

Introduction 

     This six-hour professional development workshop agenda is based on the The Arts in the Elementary Classroom: A Visual and Performing Arts Content and Delivery Guide (Arts Content and Delivery Guide) created through the California County Superintendents Educational Services Association Arts Initiative (CCSESA Arts Initiative). The Arts Content and Delivery Guide is intended for elementary classroom teachers to use in developing arts lessons and units of study using the visual and performing arts content standards. The guide provides a variety of tools that will help teachers develop K-6 discrete and integrated lessons along with tools for curriculum mapping and program planning. The Arts Content and Delivery Guide along with supporting materials can be downloaded in the “Toolbox” tab at the CCSESA Arts Initiative Web site: http://www.ccsesaarts.org.

Who?


      This professional development will be valuable for K-6 classroom teachers and administrators who have some previous experience with arts education and some familiarity with the Visual and Performing Arts Framework for California Public Schools Kindergarten Through Grade Twelve (VAPA Framework). This workshop will also be valuable for K-6 arts specialist teachers and for teaching artists. The sample agenda is designed for a group of teachers from the same elementary school who are acquainted with each other. For groups of teachers coming together from multiple sites, modifications are suggested in the following sample agenda. This agenda could be easily adapted to other professional development or professional learning situations and to groups of more diverse participants. The ideal workshop size would be 20-25 teachers, but larger groups could be accommodated with a second presenter and adequate space.

What? 

      This sample agenda will provide suggested materials and resources for a six-hour training session, not including meals. The training is segmented so that it could be offered in two three-hour sessions or three two-hour sessions. Major topics for this one-day training include the following and are supported by video and PowerPoint resources:
· Conversation starters

· Introduction to the Arts Content and Delivery Guide
· Model arts lesson

· “Re-viewing” the visual and performing arts content standards

· Web resources for arts education

· Schoolwide and grade-level curriculum planning

When? 

     Research indicates that professional development works best when it is embedded in the school day at the school site with the opportunity for continued growth through a professional learning community. The training might also occur at a Saturday workshop or as part of a summer institute. The six-hour workshop (not including meal times) could be adapted to be delivered in two three-hour workshops or three two-hour workshops (not including meal times). Notes are given in the agenda about effective ways to segment the workshop.

     This training could also be adapted to an online environment and the “Opening the Arts Education Toolbox” video and manual posted at the www.ccsesssaarts.org Web site provides suggestions for synchronous (real time) or asynchronous (independent) training. Regardless of the delivery method, it is important to schedule a follow-up training for reflection after teachers have taken the training back to their classrooms. 

Where? 

     As noted above, the school site is an ideal training venue for teachers so that they have easy access to their everyday resources: curriculum maps, pacing charts, school library, computers, media, etc. However, given adequate transportation time, this training might also occur in other settings, perhaps with an arts education partner such as the county office of education or a local arts organization. You will need a large well-lit room with adequate ventilation and temperature control. There should be enough table seating for all of your participants. Ideally, teachers would sit at small round tables in groups of 4-6 by grade level in order to facilitate collaboration and discussion. You will also need enough space for the teachers to move around the room for various movement activities. A computer, projector, and audio speakers along with a reliable Internet connection are also required.

Before the Workshop

Presenters

     If your school or district will facilitate the workshop, you may wish to engage local master teachers, either arts specialists or multiple-subject teachers. Participants respond well to presenters who have substantial knowledge and experience teaching at their grade level. If you engage arts specialist teachers, be sure that they are knowledgeable about the rest of the curriculum and sensitive to the real world demands on other classroom teachers. If multiple-subject teachers will be presenting, be sure that they are experienced in standards-based arts education. In either case, presenters will need to be contacted well in advance of the workshop to allow for adequate planning time. Although much of the content in this training will be familiar to qualified presenters, the Arts Content and Delivery Guide itself may not be familiar territory so they should review the document in advance. Also, your presenter(s) should be comfortable with teaching the included visual art lesson, Drawing the Better Stick Figure a la Matisse or be able to teach their own one-hour, standards-based arts lesson.

     If you are seeking presenters from outside your school or district, you can contact your County or Regional Arts Lead who will be able to help you identify qualified presenters in your area. A list of County and Regional Arts Leads is included at the end of this document. You can also contact the director of your local California Arts ProjectTCAP) site. Contact information for TCAP site directors can be found at  http://csmpx.ucop.edu/tcap. You may also wish to contact the education staff at your local and regional arts organizations such as dance companies, orchestras, theatre companies, or art museums.

     Following are helpful selection criteria for presenters developed by the John F. Kennedy Center for the Performing Arts and their Changing Education through the Arts program:

· Extensive knowledge of and experience with an art form.

· Extensive experience teaching young people; workshop leaders can offer advice to teachers only if they

have had direct experience working with young people.

· Previous experience presenting workshops for teachers.

· Respect for teachers as professional colleagues; workshop leaders who value teachers’ professionalism

are respected in turn by teachers.

· Clear and precise approaches to planning; successful workshop leaders plan their workshops with

attention to good teaching practice.

· Willingness to openly evaluate their work; workshop leaders are open to the feedback involved in

cooperative planning and evaluation.

· Strong communication skills; successful workshop leaders have the ability to speak about their art form

to non-experts.

· Ability to respond to questions thoughtfully and directly.

· Warm and open presentational styles.

     Presenters should familiarize themselves with this agenda and with all of the support materials associated with the workshop. The agenda includes essential questions and rationales that will help presenters find ways that they can connect with and personalize the workshop agenda and support materials. In particular, presenters should watch the two Arts Content and Delivery guide videos. One is a “real-world” example of teachers at Urbita Elementary school in a professional development session using the guide. In the second, guide author Patty Larrick walks participants through the “standards re-viewed” and other sections of the guide. Presenters may also find it helpful to watch the Opening the Arts Education Toolbox video and manual for professional development in arts education posted at http://www.ccsesaarts.org. The video and manual offer effective, research-based professional development strategies, the latest brain research, and suggestions for the use of technology.

Participants

This workshop assumes that the participants involved have some awareness of the VAPA Framework.  Participants should bring their copies of the VAPA Framework (which contains the content standards) or be provided with one at the workshop. If the VAPA Framework is new knowledge for participants, you may want to “unpack” those content standards with them at a prior workshop. An Unpacking the VAPA Framework video is available at www.ccessaarts.org. Teachers should also bring a notebook and pen or pencil for notetaking.

     While no other special preparation is required of teachers, it is important to provide them with the agenda and expectations for the training in advance. Emphasize that this training will be fun, interactive, and classroom-based.  Teachers will come away with new ideas, new resources, and new tools that will directly benefit their teaching practice and their students. You may wish to provide teachers with a copy of the Arts Content and Delivery Guide in advance so that they may familiarize themselves with the general section headings.  

     It will be helpful also to establish a set of agreed upon behaviors or “norms” for the professional development training.  These norms may already exist at the school or district, or may be developed at the beginning of the workshop. Here is a sample set of norms for arts education professional development workshops.

1.
Engage and be fully present.

2.
Silence cell phones and PDA’s. Use only in emergencies.

3.
Respect our time together by arriving and returning from lunch promptly and staying until the end of the workshop.

4.
Share ideas and be sure that all voices are heard.

5.
Assume best intentions.

6.
Listen attentively to the ideas of others and remember not to dominate the conversation.

7.
Refrain from sidebar conversations.

8.
Take care of your personal needs.

9.
You have the right to "pass."

10.
Cultivate professional relationships.

11.
Be aware of comfort levels. 

Materials and Equipment
Pre-workshop checklist

______ Chart paper and easel or dry erase board

______ Markers

______ A color copy of the Arts Content and Delivery Guide for each participant.*   
______ A copy of the VAPA Framework for each participant. **

______ Computer projector w/speakers

______ Internet connection

______ Large well-lit room with adequate ventilation and temperature control
______ Table seating for all participants

______ Music of your choice for the “Back to Back” activity

______ Arts Content and Delivery Guide PowerPoint and handout posted at www.ccsessaarts.org 
______ Art supplies for Drawing the Better Stick Figure a la Matisse lesson: markers and paper for gesture drawing, 
             scissors, glue, construction paper in various tints, tones, and shades of red, yellow, and blue, paper to mount
             collages
______ Drawing the Better Stick Figure a la Matisse PowerPoint posted at www.ccsesaarts.org
______ Drawing the Better Stick Figure a la Matisse handouts posted at www.ccsesaarts.org
______ ArtsEdge Webcast posted at www.ccsessaarts.org
______ ArtsEdge model lesson handout posted at www.ccsessaarts.org
______ Arts4Learning Webcast posted at www.ccsessaarts.org
______ Final reflection form posted at www.ccsessaarts.org
*IMPORTANT NOTE: This guide is color coded and that information is crucial to its understanding. Teacher copies should be printed in color if at all possible.

**For teachers who do not own copies, these may be downloaded from the California Department of Education (CDE) Web site and reproduced without charge or ordered from the CDE. The framework includes the VAPA Content Standards
	One-Day Agenda—6 hours, not including time for meals



	Time
	Activity
	Objective
	Notes/Rationale
	Materials

	9:00am

15 minutes
	 Soft Start

     Have the sentence stems listed below posted on chart paper at the front of the room.  During the first ten minutes while participants are settling in, ask them to jot down responses to any of the stems that seem relevant to them. These responses will be used in the “conversation starter below.”

     During the last five minutes or so, do a quick check-in with teachers. For example, ask each teacher to share a word or phrase that sums up his or her day so far.    

	     Participants will transition from their previous duties and focus on building new knowledge.
	     A welcoming environment with refreshments helps to set the stage. If there is no budget for food, consider asking teachers to “potluck.”  If available student artwork or Matisse art prints posted on the walls would set a great tone.
	1) Sentence stems posted on chart paper

2) If available,

--Student art

--Matisse prints



	9:15am

15 minutes

Essential question:

What is my entry point to standards-based arts education in the elementary classroom?


	Conversation Starter

   The idea here is to get teachers talking about their arts teaching experiences in a non-threatening way and to gracefully reveal the varying teacher entry points in the room.  The sentence stems are written to indicate the group members’ various entry points to arts education. Ask teachers to share their response(s) at their table and then ask each table to share with the whole group. Chart the responses.

Presenter note: While teachers are talking at their tables, monitor the conversations and try to gauge where the participants are in their arts education background. By listening to which sentence starters the teachers respond to and how they respond to them, you should get an idea of the various levels of arts education experience.  

Sentence stems:

Novice

 “Thinking about teaching the arts in my classroom makes me ____________.“

“I wish I knew more about ___________

(dance, music, theatre, visual art) in the classroom because __________.”

Apprentice

“Students engaged in arts learning experiences are __________.”

“I enjoyed learning more about __________ (arts discipline) when I  __________.”

Master

“The best arts experiences in my room happen when _____ .” 

“The visual and performing arts standards are important because __________.”
	     This activity will start the conversation about standards-based arts education and gauge the level of arts education teaching experience in the room.
	     If the teachers in this session don’t know each other, you may want to add at least fifteen minutes of icebreaker and community building activities here.  Good online sources are:

http://wilderdom.com/games  http://www.icebreakers.ws
http://adulted.about.com/ 

     Don’t use the words Novice, Apprentice, and Master on the chart paper or in talking with teachers, but do take note of where the participants are in their arts teaching background.


	1) Chart pad 

2) Easel

3) Markers

	9:30am

15 minutes

Essential question:

How have the visual and performing arts impacted my own life?
	 Back to Back

     Next, you may want to get the participants up and moving to stimulate energy and conversation. Here is a good activity, but you may have others that you prefer. The idea is to get participants talking about the impact of the arts in their own lives.

“Back to Back”

     Have teachers move around the room to music either live (singing, clapping, etc.) or recorded.  When the music stops, participants stand back to back with whoever is closest. After a 1-2 minute conversation, start the music again and have participants move and find a new partner when the music stops. Have partners quickly report out on interesting, funny, or moving responses to each question.

     You can create your own conversation starters or choose two or three from these:

What’s the best live arts experience you’ve had recently?  

What painting or sculpture could you look at over and over again? Why?

What arts discipline (dance, music, theatre, visual arts) are you most comfortable with?  Least comfortable with?

What music was (or will be?) played at your wedding? Why?

What work of art (dance, music, theatre, visual arts) had a profound impact on your life?

Do you remember any dances that you did as a child? Square dance? The Hokey Pokey? The Chicken Polka? Can you still do them?

Is there a play or musical that you really enjoyed attending? What made it special?
	     This activity will create energy and enthusiasm for the day’s work.
	     The questions have moved from a classroom context to a personal context. It is important to let teachers discover that the arts are important in their own lives and in the lives of their colleagues. This activity will also create some energy and excitement in the room when participants begin talking about their personal arts experiences.

Each response should be quick—about 15 seconds and no more than 30 seconds. Model a quick response and if needed appoint a timekeeper.
	1) Chart pad 

2) Easel

3) Markers

	9:45am

15 minutes

Essential Question:

What can I learn from other teachers who have done this work?
	Arts Content and Delivery Guide video

     Watch the short video posted at www.ccsesaarts.org that shows teachers at Urbita Elementary School in San Bernardino, CA engaged in a workshop using the Arts Content and Delivery Guide.  Ask teachers to take notes in three columns:

I recognize…   

I wonder…  

I’m not sure about…
	     The video and discussion will build background knowledge about the Arts Content and Delivery Guide.
	     Allow time for 10 minutes of table discussion about the teachers’ notes after the 5-minute video.
	1) Video played from the Web site or downloaded

	10:00am

90 minutes

Essential 

Questions:

How do artists use proportion in drawing?

How can primary colors create a bold visual statement?


	Model Arts Lesson:

Drawing the Better Stick Figure a la Matisse
     Someone familiar with the visual arts techniques taught in it would best deliver this lesson. You may wish to substitute your own standards-based visual arts lesson or a standards-based lesson in another arts discipline. If you choose to use an alternate lesson, it should be accessible for Novice teachers and should create a process and product that participants can refer to throughout the day.

Note: This is part of the same lesson used by the teachers in the Urbita Elementary school video, created by Bonnie Tillotson at the San Bernardino County Superintendent of Schools.
	     This lesson on creating the “better stick figure” and applying that skill to create cutouts a la Henri Matisse will give novice teachers a positive arts experience and will give visual arts apprentice and master teachers a chance to practice their gesture drawing and perhaps see a new teaching technique.
	     Research indicates that adults respond best to concrete, hands-on experiences. This lesson will also give participants a common frame of reference for the day’s work as well as a visual art lesson to take back to their classroom.
	1) Drawing the Better Stick Figure a la Matisse
handout
2) Drawing the Better Stick Figure a la Matisse
PowerPoint

3) Art supplies

--Markers

--Paper for gesture drawing

--Scissors

--Glue

--Construction paper in various tints, tones, and shades of red, yellow, and blue

--Paper to mount cutouts

	11:30am

15 minutes

Essential

Question:

What are some effective ways that you see participants using drawing and collage to make art?
	Gallery Walk of Art Projects in Process

     Have participants display their artwork on the walls of the room or at their tables. Ask other teachers to walk through the “gallery” and observe the works in process.


	     The gallery walk will help show that all visual and performing arts involve the creative process.  Encourage teachers that this is a sharing of the work in process, not a final product. 
	     Research indicates the number one barrier preventing elementary school teachers from teaching the arts is a lack of confidence in their own artistic skills. This beginning level lesson will show them that they CAN create art.
	1) Tape to attach artwork to walls

	11:45am

15 minutes

Essential

Question:

What was my creative process?
	Reflection

     You may have some favorite reflection prompts, or you may ask teachers to write on the prompts provided on the Drawing the Better Stick Figure a la Matisse PowerPoint.  Have teachers share their responses at their table.


	     Participants will have time to think about themselves as artists and about their own process in creating their artwork.
	     Research indicates that adult learners need adequate reflection time to process new information.  Writing or discussion prompts should provide opportunities for teachers to connect this new information with the work they already do in the classroom.  
	

	Noon

60 minutes
	Lunch Break
	     Everybody’s got to eat! Try to give participants an uninterrupted lunch with no other requirements.
	This would be a natural stopping place if you would like to divide the workshop into two separate three-hour sessions.
	

	1pm

60 minutes

Essential 

Questions:

How are the VAPA standards organized and articulated in this new document?

How could I modify or adapt the model lesson to my classroom?
	Re-viewing the VAPA Framework and Content Standards

     This section of the workshop is built around Part One of the Content and Delivery Guide, sections 6-8, on “re-viewing” the VAPA Framework and Content Standards.
--To introduce this section, have teachers look at pages 14-16 in the Arts Content and Delivery Guide. Working in five small groups, assign each group to one of the five strands listed on page 14. Have each group quickly read the information on page 16 about their strand. Each small group then reports back to the whole group and explains what is significant about their strand and its placement on the chart (page 15).

--As a whole group, watch the short video titled, Re-viewing the VAPA Content Standards.

--Working in grade-level groups, ask teachers to look at each standard from the Drawing the Better Stick Figure a la Matisse lesson and find a related
standard at their grade level using the re-viewed visual arts standards on pages 36-39, 45-46, 51-52, and 57-58.

--Have teachers discuss ways in which the related standard they found could be taught at their grade level.

--Have each group share the standards they identified and ideas for grade-level teaching strategies.

--Point out the sequence of the standards across grade levels as participants report out.
	     Participants will discover that the strands of the framework have been grouped in a new way and that the diagram informs the way we think about the strands. Teachers will also begin to look at the VAPA content standards at their grade level and start to see how skills are sequenced through the grades. They will also see good suggestions for teaching visual arts at their grade level.
	     Allowing teachers to discover and make connections both on their own and collaboratively will help them to bridge this new information with their current classroom practice.
	1) Copies of the Content and Delivery Guide

2) Re-viewing the VAPA Content Standards video played from the Web site or downloaded

	2pm

60 minutes

Essential 

Questions:


	What to Teach and How to Teach it

     Now that teachers have begun talking about using new arts lessons in their classrooms, they may be wondering where to find them. This section is built around Part One of the Arts Content and Delivery Guide, subheadings “Determining What to Teach” and “Modifying and Adapting Existing Lessons.”

 --Show teachers the two Webcasts 

posted at www.ccsesarts.org. Each Webcast is a video walkthrough of a premier arts education Web site: www.ArtsEdge.org  and www.Arts4Learning.org.
--Have teachers do a quick read of the chart on page 68, “What can be modified in an existing lesson?” and pages 79-80 “Lessons up and down the grade levels.”

--Using “A Character Lifebox,” have teacher read just the Lesson Overview and Instructional Objectives and then discuss how this lesson idea could be adapted or modified for their grade level.

--Report out and chart ideas by grade level.
	     Participants will become aware of the tremendous arts education resources available on the Internet and begin to see how these could be modified or adapted to meet the needs of their own students.
	     We are focusing on using the Internet because this is an area of frustration for many teachers. The Webcasts will introduce teachers to three trusted arts education Web sites and how to use them.

The Webcasts can be given to teachers on a CD or flash drive to review at their leisure.  
	1) Webcasts played from the Web site or downloaded
2) Model lesson 

“A Character Lifebox” downloaded from ArtsEdge,

the Kennedy Center’s arts education Web site.

3) Chart pad

4) Easel

5) Markers

	3:00pm

45 minutes

Essential Questions:

What are some ways that all four arts disciplines can be taught thoroughly and sequentially at a school site?
	Planning for the Year

     As a springboard to future planning at a school site, this section of the workshop will look at Part Three of the Arts Content and Delivery Guide, “Planning for a School Year.”

--Working in four small groups, have each group scan one of these four subsections looking for big ideas and exciting possibilities: 

· Year-long plans based on connections among the arts
· Year-long plan based on creative scheduling
· Year-long plan based on school-wide themes
· Year-long plan based on partnerships and special programs
--Have each small group choose one aspect from their plan that seems like a good fit for their school site.  

--Have each small group map backward from that goal to create a “back of the envelope” action plan for their school. For example, if a group decided that creating a schoolwide Black History Month project integrating the arts (page 140), what would need to happen at the school site to implement this initiative?
	     Participants will start to think about a yearlong scope and sequence for the arts, rather than isolated lessons and activities.
	     Although this is clearly a larger task than could be fulfilled in this short time, it is important that each school have a comprehensive, sequential approach to arts education in all four arts disciplines for every student.
	1) Copies of the 

Arts Content and Delivery Guide

	3:45pm

15 minutes

Essential Questions:

What were the “a-ha’s” of the day?

What information should be shared with the facilitators?
	Closing Reflection

--Have each participant write a note to himself or herself, answering the questions on the final reflection form posted at www.ccsessaarts.org.
--Have each participant write a note to the workshop facilitators, also answering the questions on the final reflection form posted at www.ccsessaarts.org.

	     Participants will begin to internalize the work, and facilitators will gain valuable feedback.
	     Adult learners need to know that their voice is being heard.
	1) Final reflection forms

	4:00pm
	 Wrap-up

    Send participants out the door with the understanding that this workshop has just scratched the surface of the content and delivery guide. Encourage them to keep using this valuable resource!
	     Participants will realize that the Arts Content and Delivery Guide is a dense and layered document, but it can be “unpacked” and become very useful to the classroom teacher.     
	     In order to get the most from this workshop, teachers will need to take the Content and Delivery Guide back to the classroom and use it.  Professional development is a continual process of sharing ideas and information. Following are some suggestions for continuing this process.
	


Timing: As noted, the workshop could be divided at the lunch break into two three-hour sessions. Three two-hour sessions might look like this:

Session One
           

Session Two



Session Three
Conversation Starter


Gallery Walk of Art Projects

Back to Back

Content and Delivery Guide Video
Reflection




What to Teach and How to Teach It

Model Arts Lesson



Re-viewing the VAPA Framework 
Planning for the Year
Suggested Follow-Up

1. Read and respond to the notes from participants to presenters.  

2. Working in grade-level groups, have participants modify or adapt the model lesson Drawing the Better Stick Figure a la Matisse to their own grade level and possibly integrate with math, science, history, or language arts. Have teachers re-convene to share their lessons and the resulting student work.
3. Have participants explore one of the Web sites listed on pages 9-11 and select a lesson to modify or adapt for their classroom. Teachers can use pages 69 through 76 in the Arts Content and Delivery Guide to inform their process.

4. If there is interest in developing a schoolwide arts plan, teachers could begin the process with an organizing meeting to examine the plans in the Content and Delivery Guide. Resources to help with planning are available from the Regional and County Leads for the CCSESA Arts Initiative and from the California Alliance for Arts Education.

5. Future professional development could focus on digging deeper into the “Re-viewed Standards,” by devoting sessions to each of the four arts disciplines and to an in-depth examination of the strands and content standards and how they are articulated vertically from kindergarten to grade six.

6. Continue to look at integrated instruction as a way to teach the arts along with the rest of the core curriculum. Have participants read Part Two, “The Possibilities of Integrated Instruction” and begin the conversation about creating partnerships and collaborations by inviting your local arts organizations to meet with teachers. You may also want to look at the outstanding integrated lessons contained in another CCSESA Arts Initiative toolkit, the K-6 Visual and Performing Arts Curriculum Guide: Examples of Integrated Lessons.

7. Provide model arts lessons in the other three disciplines—dance, music, theatre—and have teachers repeat the process of identifying re-viewed standards in those lessons. 

     This work created by Robert Bullwinkel, VAPA Coordinator for the Fresno County Office of Education with assistance from Bonnie Tillotson, VAPA Coordinator for the San Bernardino Superintendent of Schools and Patty Taylor, Senior Consultant for the CCSESA Arts Initiative. This work was funded by the Hewlett Foundation through a grant to the California County Superintendents Educational Services Association’s Arts Initiative. This work may be used free of charge for all non-commercial purposes. Please give appropriate credit as listed above.

